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Educational Philosophy and Working Approaches 

1. Our History 

Not only has Shahid Mahdavi Educational Complex had an excellent reputation for providing high quality 

education for nearly 30 years, it is an authorized IB World School.  

The complex is over 14,000 square meters and has 2 pools (1 for younger children and 1 for older children), 

a 700 meter multipurpose gymnasium, 3 science labs, a ballet studio, an auditorium for plays and 

performances that seats 300, large airy classrooms and IT labs.  

Mahdavi International School was developed to serve the internationally mobile community of Tehran. 

This truly international school is located in the campus of the Shahid Mahdavi Educational Complex and 

is authorized to offer the world renowned IB PYP, MYP, and is a candidate school for the Diploma Program 

pursuing authorization as an IB World School DP.  

At SMIS every child is supported in their learning and growing—academically, physically, socially, and 

emotionally. We work as a team with parents and students to offer the very best of opportunities for 

every child. Our approach is quite simple—students first. By carefully assessing student development, 

planning with individuals in mind, and differentiating learning opportunities, we are able to meet our 

students’ needs. Not only do we work to identify individual learning targets for each student to ensure 

they are working at an appropriate level, we also consider the more holistic needs of each student. 

Mahdavi International School is an English-Medium Education and an English Immersion Experience. Our 

commitment is getting every English speaking student fully engaged in the classroom.  

 

2. Our Mission 

SMEC is a multilingual community that mirrors the world of the 21st century where the leaders, teachers, 

students, parents, and administrators work collaboratively to nurture caring and knowledgeable citizens.  

Our community members strive to think critically, communicate, and act both locally, by reflecting our 

cultural values, and globally, through intercultural understanding and respecting different perspectives. 

To this purpose, our programs emphasize on individuals’ needs by implementing differentiation, 

conducting rigorous assessments, and promoting self-reflection.  

In our community, it is learners who construct meaning through an inquiry-based holistic approach 

fostering a lifelong passion for learning. Their main concern is to strive for a better world as responsible 

global citizens.  

 

 

 



 

 

3. School Directory 

 

No. Name Position 

1 Fatemeh Kazemzadeh Principal 

2 Sahar Aslani 

 

Curriculum Coordinator 

3 Natasha Rajabi Curriculum Coordinator 

4 Misagh Khalaj 

Damavandi(kg1-grade2) 

Administrative Staff 

5 Negin Daneshfar 

(grade 3- garde5) 

Administrative Staff 

6 Mitra Maleki Educational Counselor  

7 Haleh Jahanpeikar Registration Officer 

8 Reyhanieh Akbari Counselor 

9 Mojdeh Mohtashami Nurse 

 

 

 

 

 

 

 

 

 

 



4. Educational Philosophy and Working Approaches 

4.1 IB continuum: The IB Programs 

The Primary Years Programme (PYP): preparing students to be active participants in a lifelong journey of 

learning The PYP is designed for students aged 3 to 12. It focuses on the development of the whole child 

as an inquirer, both in the classroom and in the world outside. It is a framework guided by six 

transdisciplinary themes of global significance, explored using knowledge and skills derived from six 

subject areas, as well as transdisciplinary skills, with a powerful emphasis on inquiry. 

The Middle Years Programme (MYP): preparing students to be successful in school and to be active, 

lifelong learners The MYP is designed for students aged 11 to 16. It provides a framework of learning 

which encourages students to become creative, critical and reflective thinkers. The MYP emphasizes 

intellectual challenge, encouraging students to make connections between their studies in traditional 

subjects and to the real world. It fosters the development of skills for communication, intercultural 

understanding and global engagement, qualities that are essential for life in the 21st century. 

The Diploma Programme (DP): preparing students for success in higher education and life in a global 

society The DP is an academically challenging and balanced programme of education with final 

examinations that prepares students, aged 16 to 19, for success at university and life beyond. It has been 

designed to address the intellectual, social, emotional and physical well-being of students. The 

programme has gained recognition and respect from the world’s leading universities. 

The IB Career-related Programme (CP): preparing students to follow their chosen pathways in life The CP 

incorporates the vision and educational principles of the IB into a unique programme specifically 

developed for students who wish to engage in career-related learning. The CP’s flexible educational 

framework allows schools to meet the needs, background and contexts of students. Each school creates 

its own distinct version of the CP. 

 

 

 

 

 

 

 

 

 

 

 

 



4.2 IB Learner profile  

The IB learner profile represents 10 attributes valued by IB World Schools. We believe these attributes, 

and others like them, can help individuals and groups become responsible members of local, national 

and global communities. 

• Inquirers:  We nurture our curiosity, developing skills for inquiry and research. We know how to learn 

independently and with others. We learn with enthusiasm and sustain our love of learning throughout 

life.  

• Knowledgeable: We develop and use conceptual understanding, exploring knowledge across a range of 

disciplines. We engage with issues and ideas that have local and global significance. 

 • Thinkers: We use critical and creative thinking skills to analyze and take responsible action on complex 

problems. We exercise initiative in making reasoned, ethical decisions.  

• Communicators: We express ourselves confidently and creatively in more than one language and in 

many ways. We collaborate effectively, listening carefully to the perspectives of other individuals and 

groups.  

• Principled:  We act with integrity and honesty, with a strong sense of fairness and justice, and with 

respect for the dignity and rights of people everywhere. We take responsibility for our actions and their 

consequences. 

 • Open-Minded:  We critically appreciate our own cultures and personal histories, as well as the values 

and traditions of others. We seek and evaluate a range of points of view, and we are willing to grow from 

the experience. 

 • Caring: We show empathy, compassion and respect. We have a commitment to service, and we act to 

make a positive difference in the lives of others and in the world around us. 

 • Risk-Takers:  We approach uncertainty with forethought and determination; we work independently 

and cooperatively to explore new ideas and innovative strategies. We are resourceful and resilient in the 

face of challenges and change.  

• Balanced:  We understand the importance of balancing different aspects of our lives—intellectual, 

physical, and emotional—to achieve wellbeing for ourselves and others. We recognize our 

interdependence with other people and with the world in which we live.  

• Reflective:  We thoughtfully consider the world and our own ideas and experience. We work to 

understand our strengths and weaknesses in order to support our learning and personal development. 

 

4.3 IBPYP 

The International Baccalaureate (IB) Primary Years Programme is a curriculum framework designed for 

students aged 3 to 12. The PYP transdisciplinary framework focuses on the development of the whole 

child as an inquirer, both at school and beyond. Informed by research into how students learn, how 

educators teach, and the principles and practice of effective assessment, the programme places a 

powerful emphasis on inquiry-based learning. 



By choosing to implement the PYP, schools will develop students’ academic, social and emotional 

wellbeing, focusing on international-mindedness and strong personal values. The PYP nurtures 

independent learning skills, encouraging every student to take responsibility for their learning. 

The programme incorporates local and global issues into the curriculum, asking students to look at six 

related, transdisciplinary themes and to consider the links between them. The themes include “Who We 

Are”, “Where We Are in Place and Time”, “How the World Works”, “Sharing the Planet”, “How We 

Organize Ourselves”, and “How We Express Ourselves”. 

 

4.4 What do we want to learn? (The Written Curriculum)  

In terms of achieving this balance, the five essential elements of the written curriculum are 

emphasized. They are shown in the below figure. 

 

Essential elements of the written curriculum 

 

Knowledge Significant, relevant content that we wish the students to explore and know 

about, taking into consideration their prior experience and understanding. 

 

Concepts Powerful ideas that have relevance within the subject areas but also transcend 

them and that students must explore and re-explore in order to develop a 

coherent, in-depth understanding. 

 

Skills Those capabilities that the students need to demonstrate to succeed in a 

changing, challenging world, which may be disciplinary or Transdisciplinary 

in nature. 

 

Attitudes Dispositions that are expressions of fundamental values, beliefs and feelings 

about learning, the environment and people. 

 

Action Demonstrations of deeper learning in responsible behavior through 

responsible action; a manifestation in practice of the other essential elements. 

 

 

 

 

 

 

 

 



PYP Transdisciplinary Themes 

 

 

 

 

 

Who We Are 

An inquiry into the nature of the self; beliefs and values; personal, physical, mental, social and spiritual 

health; human relationships including families, friends, communities, and cultures; rights and responsibilities; 

what it means to be human.  

Where We Are in Place and Time 

An inquiry into orientation in place and time; personal histories; homes and journeys; the discoveries, 

explorations and migrations of humankind; the relationships between and the interconnectedness of 

individuals and civilizations, from local and global perspectives 

 

How We Express Ourselves 

An inquiry into the ways in which we discover and express ideas, feelings, nature, culture, beliefs and values; 

the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic. 

 

How the World Works 

An inquiry into the natural world and its laws; the interaction between the natural world (physical and 

biological) and human societies; how humans use their understanding of scientific principles; the impact of 

scientific and technological advances on society and on the environment 

 

How We Organize Ourselves 

An inquiry into the interconnectedness of human-made systems and communities; the structure and function 

of organizations; societal decision-making; economic activities and their impact on humankind and the 

environment 

 

Sharing the Planet 

An inquiry into rights and responsibilities in the struggle to share finite resources with other people and with 

other living things; communities and the relationships within and between them; access to equal opportunities; 

peace and conflict resolution 

 



Which concepts were chosen and why? 

A set of eight concepts was drawn up, each of which, it is felt, is of major importance in the design 

of a transdisciplinary curriculum. These concepts are: 

 form 

 function 

 causation 

 change 

 connection 

 perspective 

 responsibility 

 reflection 

What transdisciplinary skills does the PYP suggest? 

Within their learning throughout the programme, students acquire and apply a set of 

transdisciplinary skills: social skills, communication skills, thinking skills, research skills and self-

management skills. These skills are valuable, not only in the units of inquiry, but also for any 

teaching and learning that goes on within the classroom, and in life outside the school. 

  

 

4.5. How best we will learn? (The Taught Curriculum) 

Those learning about the PYP sometimes ask “Is it a curriculum or an approach?” The answer is “both”. 

The PYP curriculum is defined broadly to include an approach to teaching and learning, in recognition of 

the fact that, in practice, the two are inextricably linked. The taught curriculum is the written curriculum 

in action. 

The PYP developers have set out to strengthen these links by developing a curriculum in which 

classroom practice, the taught curriculum, is a direct reflection of the written curriculum. Therefore, in 

the written curriculum the essential elements of learning—knowledge, concepts, skills, attitudes and 

action—are identified. It is recognized that these elements are not completely separable—in the course 

of the learning process they blend. It is suggested that they are synthesized in three main ways: 

• through the learner profile, which is supported by a curriculum framework based on the five essential 

elements 

• through the exploration of conceptually based central ideas, linked to the transdisciplinary themes, 

which support and are supported by the other four essential elements 

• through the collaborative planning process, which may involve input from students, that considers all 

three components of the PYP curriculum model—written, taught, assessed—in an iterative manner. 

 



4.6 How best have we learnt (The Assessed Curriculum) 

 

What is assessment? (IBO) 

At SMEC we believe that “assessment” should promote student learning, provide information about 

student learning and contribute to the efficacy of the program. We believe that Assessment is integral to 

all teaching and learning processes. The following outlines why we assess work at the SMEC:  

 To inform teaching and learning: to review, revise and improve our future planning and 

instruction in order to provide more learning opportunities  

 To build a profile of student understanding by providing evidence concerning the strengths and 

weaknesses of the individual student.  

 To provide positive motivation and reinforcement for students who strive to reach their 

personal best.  

 To assess student performance in relation to the general and specific learning outcomes of the 

program.  

 To provide evidence of teaching effectiveness and methodology in meeting the needs of the 

individual student.  

 Support continuity and progression throughout the school. 

 

What is the PYP perspective on assessment? (IBO) 

What do we assess? 

At SMEC we assess performance and progress in all the essential elements of the program: 

 

• Knowledge of the subject areas from the scope and sequence documents 

• Skills that are subject-specific as well as interdisciplinary 

• Subject-specific objectives by the MYP subject specific criteria 

•  Learner Profile attributes 

 

What types of assessment do we use? 

We believe that teachers are professionals with the ability to make valid and ”weighty” assessments, 

and that parents also can and do contribute  informal valuable assessment data, which should be 

actively sought. In addition assessment should allow the students to become part of the evaluative 

process engaging students in reflecting on their learning and in the assessment of their work and the 

work of others. Therefore we use: 

1. Self-assessment 



2. Peer assessment 

3. Teacher assessment 

4. Parental assessment 

Assessment can evaluate the students’ individual or team learning: 

1. Individual assessment 

2. Group assessment 

 

Formative and Summative assessments 

Assessments should be done on three occasions: 

1. Pre assessment is used to diagnose and invoke students’ prior knowledge. We believe that the 

teaching/learning cycle starts with assessment, rather than teaching, because if you don’t know what 

students already know and can do, you don’t know where to start that teaching. This is the student’s 

ZONE OF PROXIMAL DEVELOPMENT. 

2. Formative assessment is interwoven within the daily learning and helps teachers and students 

find out what they have learned in order to plan the next stage of learning. Formative assessment and 

teaching are directly linked; neither can function effectively or purposefully without the other. It is 

encouraged that a balance of individual and group assessments is used for the formative assessments. 

Through effective formative assessment, teachers gather, analyze, interpret and use a variety of 

evidence to improve student learning and to help students to achieve their potential. Student peer and 

self-assessment can be important elements of formative assessment plans. 

3. Summative assessment takes place at the end of the teaching and learning process, and is done 

to assess the enduring understanding of the knowledge and skills mentioned in the subject objectives. 

Enduring understanding has happened when students are able to apply and explain what they have 

learned. Therefore: 

a. Summative assessments should have both a written and a spoken component.  

b. Each strand of the objectives are used and assessed at least twice a year. 

c. Each summative assessment should have its own assessment tool (e.g. rubric) attach to it.  

d. It is discouraged for the summative assessments to be group assessment. It is better they are 

individual assessment. 

e. Summative assessment tasks should be done entirely in the class. 

f. Summative assessment should be challenging and designed according to the level of the 

students and the curriculum. E.g. a well-designed exam will result in a class average mark of B. Any 

average above B shows that the summative assessment has been too easy for the students. 

 



What are the steps of assessment? 

1. Assess: discover what is learned; first, you define outcomes (knowledge, skills, attitudes) and 

design the strategy i.e. what will you hear and see the student do that will convince you that they have 

learned.  

2. Record: select and collect data; here you decide about the tool you will use to record the 

assessment, criteria for success, and present to students prior to task. We believe that it is necessary to 

make sure the students know in advance the exact criteria, based on which they will be assessed. 

3. Report: communicate the result of assessment to inform others, including students, colleagues 

and parents.  

How do we assess? 

Teachers employ a variety of strategies to form the basis of a comprehensive approach to assessment 

and represent the school’s commitment to provide a balanced view of each of its students. These 

assessment strategies include:  

1. Observations  

2. Performance assessments 

3. Process-focused assessments 

4. Selected Responses 

5. Open-ended tasks  

6. Portfolio assessment 

 

1. Observations  

All students are observed often and regularly, with the teacher taking a focus varying from wide angle 

(for example, focusing on the whole class) to close up (for example, focusing on one student or one 

activity), and from nonparticipant to participant. 

 

Observation of: 

• Individual behaviors 

• Student interactions 

• General class behaviors 

• Reading skills (individual, both silent and aloud; partnered; group) 

• Logical thinking skills  

• Lateral thinking skills (eg in brainstorming sessions) 



• Study skills 

• Listening skills 

• Response to instructions 

• Student application of what has been learnt 

 

2. Performance Assessments 

The assessment of goal-directed tasks with established criteria. They provide authentic and significant 

challenges and problems. In these tasks, there are numerous approaches to the problem and rarely only 

one correct response. They are usually multimodal and require the use of many skills. Audio, video and 

narrative records are often useful for this kind of assessment. 

• Role-play 

• Presentation 

• Demonstration  

• Problem-solving 

• Response to challenges 

 

3. Process-focused Assessments 

Students are observed often and regularly, and the observations are recorded by noting the typical as 

well as non-typical behaviors, collecting multiple observations to enhance reliability, and synthesizing 

evidence from different contexts to increase validity. A system of note taking and record keeping is 

created that minimizes writing and recording time. Checklists, inventories and narrative descriptions 

(such as learning logs) are common methods of collecting these observations. 

Assessment of: 

• Research effectiveness 

• Project work 

•  Interdisciplinary skills 

• Typical and non-typical behaviors 

• Behaviors over time (i.e. multiple observations) 

• Behaviors in different contexts, with synthesis of evidence 

 

 



4. Selected Responses 

Single occasion, one-dimensional exercises. Tests, oral questioning and quizzes are the most familiar 

examples of this form of assessment. 

 

5. Open-ended Tasks 

Situations in which students are presented with a stimulus and asked to communicate an original 

response. The answer might be a brief written answer, a drawing, a diagram or a solution. The work, 

with the assessment criteria attached, could be included in a portfolio. 

Student’s Portfolio 

A portfolio is a record of students’ involvement in learning. A portfolio is a celebration of an active mind 

at work. It provides a picture of each student’s progress and development over a period of time both as 

individual and group learners. It enables students to reflect with teachers, and parents in order to 

identify their strengths and growth as well as areas for improvement, and then to set individual goals 

and establish teaching and learning plans. Evidence of learning in a portfolio should be from a range of 

experiences and curriculum areas. The portfolio is used to show the development of knowledge, 

conceptual understanding, interdisciplinary/ transdisciplinary skills, attitudes and the attributes of the 

learner profile over one academic year. It may also be used to document student action. Portfolio 

entries should document both the process of learning and the product, including images and evidence of 

students in the process of constructing meaning. It is a tool for assessment and reporting purposes for 

students, parents, teachers and administrators. 

 

Student’s Portfolio Guidelines: 

o One per child made by the class teacher and given to the child at the end of the year 

o A Binder of pages separated by tabs into subjects 

o Cover page: name, class, school, year, and perhaps a self-profile 

o Table of content 

o Class picture 

o Philosophy page 

o Assessment page 

o POI page: the central idea and lines of inquiry of the six units of the POI of the grade 

o A balance of teacher-selected and student-selected work depending upon developmental stage of 

child. Use comment tags. 

o Students should be able to explain why specific materials are in their portfolios 

o All works dated, assessed, and clearly show improvement 



o Should have a balance of: Pre, formative and summative assessment samples, and group, and 

individual work. 

o Evidence of Development in: 

 Reading (both Farsi and English): Book/text Responses 

 Writing (both Farsi and English and French): Evaluated Writing Samples 

 Mathematics: Problem Solving Pieces 

 POI: One student-generated work for each unit or a student’s response to a piece of work from 

the unit of inquiry 

 PYP Learner Profile Reflection: Students assess and report on their own learning and 

development related to all attributes of the IB learner profile. 

 Assessed Work from single subjects in French, Art, Koran, ICT and PE 

 

How do we record?  

Teachers use many techniques to gather information about students’ learning. Data is recorded using a 

variety of tools to ensure that assessment shows the process and product of learning. Some of the tools 

to use may include: 

• Rubrics 

• Checklists 

• Anecdotal records 

• Continuums  

 

PYP Exhibition 

In the final year of the PYP, students, carry out an extended, in-depth, collaborative project known as 

the PYP exhibition. This involves students working collaboratively to conduct an in-depth inquiry into 

real life issues or problems.  Students collectively synthesise all of the essential elements of the PYP in 

ways that can be shared with the whole school community. It also provides teachers with a powerful 

and authentic process for assessing student understanding. The exhibition represents a unique and 

significant opportunity for students to exhibit the attributes of the IB learner profile developed 

throughout their engagement with the PYP. It also provides schools and students with a wonderful 

opportunity to celebrate the transition of learners to the next phase of their education. 

 

Reporting: Report Cards, Parent-Teacher Meetings 

 

There are two reports per year.  Each report serves to give parents the full picture of their student’s 

learning during the year.  



School communicates assessment data to parents in a variety of ways using a clear process, and at 

frequent intervals. The following ways of reporting to parents are currently used and have proved 

effective. 

 Report cards—in which all teachers contribute assessment data from their subject, and which 

may or may not include grades.  

 Parent conferences—in which teachers communicate assessment data to parents openly and 

transparently, possibly supported by examples of each student’s work.  

 Student-led conferences—in which students share assessment data about their learning with 

their parents, possibly supported with a portfolio of achievement: 

 

1. November: Parent-teacher conferences to give the parents information about the student’s progress 

development and needs, and about the school’s program + a short written report 

 

2. January: Full written report showing assessment in all areas + mini exhibition of the last unit + teacher 

conference 

 

3. March: Student-led conferences led by students who take responsibility for their learning by sharing 

the process with their parents + a short written report 

 

4. June: Final written report sent home to parents which includes a full assessment review of all 

essential elements of the program + mini exhibitions of the last unit + handing over the student 

portfolios 

 

5. May: Exhibition of grade five. The school ensures that all students can demonstrate consolidation of 

their learning through the completion of the PYP exhibition. 

 
 

5. Monitoring and Evaluation of Education  

Monitoring and evaluation of education is done in various forms at all levels and departments.  

 Conducting classroom observations:  

 twice a year based on a schedule by the andragogical team 

 randomly on a continuous basis by the andragogical team 

 twice a year by the principal  

 randomly on a continuous basis by the principal  

 twice a year based on a schedule by the education coordinator/IB Program Coordinator 



 randomly on a continuous basis by the education coordinator/IB Program Coordinator 

 twice a year based on a schedule by the heads of different subject group departments 

 randomly on a continuous basis by the heads of different subject group departments 

 Conducting continuous pre, formative and summative assessments using different strategies, 
considering individuals’ background and prior knowledge. 

  Conducting comprehensive achievement tests twice a year by the andragogical team, head of 
departments, and teaching staff.     

 Conducting comprehensive achievement tests twice a year by the andragogical team, and heads 
of departments.  

 Holding reflective meetings after all types of evaluations and assessments in order to inform 
teaching and learning  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


